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Learning Outcomes: a policy across all UCW taught provision

 [Policy statements are in bold – illustrative comments are in normal type]

1. All modules/units should be presented for validation in terms of their Intended Learning Outcomes or Learning Outcomes.
The use of ‘Intended’ allows some flexibility and for aspirational rather than threshold targets to be set.  It also allows for the possibility of compensation across assignments targeted at individual learning outcomes.  Professional Areas may be constrained to use the term ‘Learning Outcome’ and to set purely threshold standards. Professional courses, such as Nursing and Midwifery, may have Learning Outcomes specified for achievement in practice through the practice document.  These will be explicitly assessed but may or may not be formally linked to concurrent modules/units. They are competency based and written in compliance with the Subject Benchmarking statements, the QAA Code of Practice and Professional requirements.
2. (Intended) Learning Outcomes should express what it is intended the student will have learnt and therefore be able to do on completion of the module/unit.

The stem should normally be ‘By the end of the module, students will be able to:’.

3. All (Intended) Learning Outcomes should be assessable and must be assessed as part of the module/unit.

Equally, students should not be assessed on requirements which are not contained within the Learning Outcomes.  The assessment may be implicit rather than explicit, for example when the assessment requires the manipulation of subject knowledge and therefore implicitly assesses an outcome on acquisition of subject knowledge.  Assessment methods should provide disabled students with the same opportunity as their peers to demonstrate the achievement of Learning Outcomes. This may be achieved by agreeing reasonable adjustments to assessment arrangements.
4. 
Learning and Teaching methods and activities on the module/unit should be designed to support students towards demonstrating their achievement of the (Intended) Learning Outcomes through completion of the module/unit assessment.

That is, there should be ‘constructive alignment’ of Learning Outcomes, methods and assessment.  The Learning and Teaching methods should also take into account the needs of disabled students and, where appropriate, reasonable adaptation should be made to accommodate their needs.
5. 
Skills, Qualities or Competencies, as described in the appropriate scheme Progress File, must be explicitly stated in the (Intended) Learning Outcomes if they are assessed on the module/unit.

Skills, qualities and competencies which are practised extensively during the module/unit but which are not assessed, should be explicit in the content description of the module/unit, using the language of the applicable Progress File.  

6. 
What is necessary, in order to obtain marks at the various categories of award classification, should be made explicit to students on a module/ unit.

This may be done through the identification of Intended Learning Outcomes specific to various grades [i.e. some descriptive Intended Learning Outcomes as a threshold level with some evaluative Intended Learning Outcomes used to indicate a 2i level]. An alternative and perhaps clearer method would be to provide explicit module or assignment assessment criteria. 

7. 
It should be made explicit to students which (Intended) Learning Outcomes are being assessed by each of the module/unit assignments.

This could be done on the validated document or through the assignment brief.  In each case tutor comments on the student assignment should relate back to the identified (Intended) Learning Outcomes.

8. 
It should be possible for students to achieve all classifications/grades through the assessment for any module/unit.

The implication of this for (Intended) Learning Outcomes is that there should be at least some high order cognitive outcomes in all modules/units to allow students to demonstrate an A or distinction grade performance.  However, there may be a shift from having fewer high order cognitive learning outcomes at level 1 towards all high order learning outcomes at level 3.  The assessment methods must also allow students to demonstrate their achievement of these higher cognitive levels.

9. 
The level of a module/unit within the Framework for HE Qualifications in England, Wales and NI should be apparent from the (Intended) Learning Outcomes, Assessment, Content, and Learning and Teaching methods.

UCW aims to support and encourage students to become independent / autonomous learners so the distinction across the levels should largely be apparent through the extent of support given to students in achieving the (Intended) Learning Outcomes.  However progression may also be inherent in the conceptual difficulty of the content matter.

9a. At Level 1,

· high order cognitive (Intended) Learning Outcomes should be offered for attainment ‘with structured tutor support’

· medium order cognitive (Intended) Learning Outcomes should be attainable ‘with tutor support’

· low order cognitive Outcomes should need no such qualification

So, for example, ‘critical reflection with structured tutor support’ may be a learning outcome, ‘synthesis and analysis with tutor support’ may be required, while ‘description’ would be expected without the necessity for tutor support.  Structured tutor support may be operated through, for example, the use of set-by-step formative learning tasks, modelled answers, scaffolded assignments and tasks within simplified model conditions. If, for example, skills development is involved then these will be specifically addressed through learning exercises.  Tutor support would suggest some structuring of learning and assessment tasks, perhaps within clear parameters, and explicit guidance through the processes involved in assessed work.  

9b. At level 2,

· high order cognitive (Intended) Learning Outcomes should be offered for attainment ‘with tutor support’

· medium and low order cognitive (Intended) Learning Outcomes should need no qualification

9c. At level 3 all cognitive levels of (Intended) Learning Outcome should be attainable by students autonomously and should therefore need no qualification.


Students should, for example, be able to undertake negotiation of their learning and the means of demonstrating they meet the learning outcomes.

9d. At M level all cognitive levels of Learning Outcome should be attainable by students autonomously and should normally relate to methods of advanced scholarship and issues at the forefront of their discipline, field or professional practice. 

9e. Assessment at each level should reflect the (Intended) Learning Outcomes.

So assessment at level one might be more structured, perhaps by breaking assessment into a series of smaller staged formative assignments which rehearse parts of the final summative assessment.  Assessment tasks at level three should essentially be undertaken autonomously, perhaps in negotiation with the tutor.

10. The (Intended) Learning Outcomes of modules/units which make up a programme of study should together reflect and deliver the (Intended) Learning Outcomes agreed for the relevant Programme Specification.

Programme specifications should present no unnecessary barriers to access by disabled students and this inclusivity should be reflected in Learning Outcomes.

11. Module/unit (Intended) Learning Outcomes should be written with due regard for the relevant Subject Benchmarking Statement, the QAA Code of Practice and the requirements of relevant Professional bodies.

